Today, we in America are being alerted from many directions by leadership crying a warning to us that these are critical times through which we are passing. We are constantly being zreminded of the herculean task of bridging the gap between our practical inventiveness and our moral sense and social organization. We are warned that the supreme test of our civilization is now 1 But, too many of us stand guilty of the charge that Pollyanna-like we take the attitude that democracy is wonderful, that it has been assured us as our birthright, and that all we have to do is to sit-tight and reap its benefits.
To combat this general condition of apathy, a citizens' movement grew up from a proposal made by Attorney General Tom C. Clark to send a Freedom "'rain to an parts of the United States. It \vas hoped that this train bearing many of the most precious symbols of our freedom, would serve as a dramatic device to focus attention on 8. re ... examination of "OUr Heritage of Freedom".
Appropriately enough this tj~ain started from Independence Hall in Philadelphia on Constitution Day, 1947 . Its plea for a personal rededication to the fundamental concepts of the democratic way of life should have particular meaning for teachers. A personal rededic8.tion of teachers would bring forth an heroic effort capable of engendering a citizenship --------at once creative, dynamic and capable of seeing new horizons of human relationships. "Louisville need:" an educ8.tional program in jts high schools which will prepare better for democrdic social living and help each pupil to develop his capacities to the highest possible level." (1) "Louisville secondary schools have not gone very far in seeking to modify social living through the social studies. Much greater concern for the immediate problems of pupils, school citizenship, and community life will be necessary if a contrjbution is to be made in this direction. Learning activities will have to be more varied as to type. In addition to verbal and intellectual experiences, pupils must plan cooperatively, assist one another on projects of common concern, evaluate the results of their efforts and in other ways face real situations." (2) Indictments like the ones above coupled with e, professional humility and the fact that a new Tentative Course of Study for the Social Studies, a twelve grade program, was distributed for consideration this year, has led me to a searching re-evaludion of whs.t is a good learning situation for a boy or girl in one of my social studies classes at Highland Junior High School in Louisville, Kentucky. In the final e~alysis, the efficacy of a~y course of study depends largely on the school administrator and the individual teacher to whom it is issued.
The new Course of Study is the result of the combined study of teachers and administrators during the 1946-47 school term; whipped into shape by their Production Committee under the supervision of Dr. John A.
Dotson, Director of the Division of Curriculum and Research, and his staff.
The Production Committee was faced with the ta.sk of trying to blend into a component whole the best principles and practices of Louisville tea.chers in the social science field. The Committee hoped to produce a (1) George A. Works (Louisville Public Schools, 1947) . curriculum guide so flexible that it would be welcomed by all teachers. As a result of this middle-of-the-road position, it is likely that no one is particularly pleased with the result. It is, however, an initial step in the right direction toward needed curricular revision.
An examina.tion of the Junior High School Program reveels each of the three grades to have a dominant theme, ann suggest ed topicunits.
Grade VIII,Themea ~ Young Citizen ~ ~ American Heritage.
Grade IX, Themes The Young Citizen in !;; Democratic Societz.
Representative source units have been developed and distributed for grades seven and nine, but grade eight has been left in outline form as to recommended divisions for study of subject-matter only. This is probably the weakest section of the work done by the committees in their one-year deliberation. There being no adopted texts, and an acute shortage of time, it was released for pUblication in this subject matter stage in the belief that the progressive teacher would ·weave it into experience units designed to achieve the aims of the course, and the traditionally minded teacher would welcome a framework so specific.
In an interview, July 9, 1948, Mr. Robert Allen made the statement that a very large part of the research done by the Production (1) Committees went into a statement of purposes find objectives. This is as it should be, for learning is based on purposes in much the (1) Robert Allen, Acting Assistant in Curriculum, Division of Curriculum and Research, Louisville Public Schools.
sf'me ,\,'<,y thr-t, 8.. builctir.r; is constrncter} on f'. founnstion. Educators and laymen alike agree that the training of character is by far the mOE't important of educ&tive experiences --------they likewise agree that democracy is the major commitment of the American people. With educat.ors, the point of difference is in how objectives can best be achieved. They disagree as to whether there is a type of learning and teaching v/hich is indigenous to democracy. My thesis is that democracy should not be considered as a separate subject in the curriculum which is to be taught as such. Democracy is a process, a way of life, which is best learned by practice in living it under conditions which are real to the learner.
The Traditional School of Thought believes thd the authoritarian teacher-pupil relationship, and all that it implies f is the best method of passing on to the child his cultural heritage.
The Progressive School of Thought feels the discordant note struck by trying to teach democracy in an authoritarian situation. It holds that if our schools are an "Arsenal for Democracy", the classroom nrust be a laboratory in democratic social living where pupils are free to seek an answer to problems of their o~n selection. This does not mean that either the teacher or the class is to be left to the mercy of immature pupil-purposes run rampant. The teacher should plan to make use of spontaneous and vivid learning purposes, as they appear, and at the same time to so manipulate the total learning situation that pupil interests and pupil maturity are considered and that socially desirable results may be expected to accrue. "No competent and responsible educational leader has ever said anywhere at any tinie that the pupil is to do what he wants to do. It has been said, however, that the pupil should want whf1t he does, if he is to learn."
If child behavior is to be altered by the school, "the learner must identify himself with the le8rninc experience so that the learniug outcomes become 8. part of his personality; so that the skills and abilities, attitudes and principles learned are woven into the already existing fabric of his knowledges and abilities. The things which he.ve been learned are integrated into a dynamic personality. They are truly part of him and not something memorized for the sake of repetetion on demand. They will not remain dormant but will enter into sub-
seouent behavior." This principle is reiterated again and again by Dewey and his students when they say, "Learning is the reorganization of experience." and by Kilpatrick enG. his students when they say, "We learn v,'hat \"re live."
It is not essential th8.t the unit s suggest ed for study in each (3) grade of the curriculum guide be studied in chronological order.
In fe.ct, it is not likely that they will be when the experience curricu1um-------------sometimes cs.l1ed the persona.1-prob1ems-of-living curriculum --------is followed. The omission of certain areas of recommended subject-matter is no longer the cardinal sin in the experience curriculum, because, in a fttnctional learning situation, the pupil uses experiences, subject-matter and other materi8~s when and as needed in problem solving. It is sensible, however, for the social (1 (1)
An experience unit is developed as it is studied.
It cannot be described until after jt has tl'.ken place or 8.S it is taking place. It must be tailored to fit the group with ~hich it is planned. Identical learning situf'tions V"Quld not occur, even in the S1:'Jne school during the same term of school.
The several steps in the development of f'.n experience unit may be considered here, briefly:
~t the teacher should. nake an analysis of the overall situation :i.n which the interaction beh:een 8. pupil and ~is environment ',':ill tako place. Questions such cs the follo'l'ring 7::il1 need to be considered, 1. Loc8tion and size of school 2. Administrative policies 3. Faculty 4. Socio-economic status of student body 5. Orgenizations, inside and outside school, ,;bich influence le&rning 6. Equipment 8vailable fer classroom use, etc.
Second, the teacher sr:ould study the group to find answers to such questions as, 1. Range of ability within the group 2. Pad experiences \ilhich v"il1 bear on present learning situation 3. Democratic ideals or lack of them 4. Prejudices, etc.
~, is the initiation of a unit for stury. The teacher so encourages interaction between the lee-rner and his environment that tJ)e puril is challenged to ['cction ::-~nd 80 find 8 purpose. teacher-puril plsnnine; 2 tentative 2nd provisionsl :ol~n through 1"hich the purrose ic to be achieved is set up. will continue as t}16 experience d"velops.
Through of fiction Planning
Fourth, if' the "do:!.ng" p8.rt of the experience. The pupil living in a democratic f'it.1Jpticn, t"ctwc,lly practices problem solving under democrntic conditions. IncHv5,duals h!?ve dif'fereni interests and abUities 'Thich may be used in problem solving. The members of the group learn to respect each other for those differences. It is not far from this p,ppreci,ciion ,."ithin the grouy) to a broader interpretation ',"hich \:i11 develop respect for thc contributions of racial groups and other minority groups within our o',m country [lno then on a world-',:,'ide scope. This gro·;;th in understanding 2.nd 8.p!,reciation of human re18.tionships is developmental and goes on s'imultel1eously with oth6r learning c,ctivity.
If ,in t'h.e clc:.s3l'oom situation, a pupil has been thwart cd as on indivic1u8~, if his development h1",s been blocked by fl. feeling of not belonging to the group because of race, creed or socio-economic fJtrtus, or if, through constant fo.ilure to contribute Ruything, he becomes convinced that he is a "dumb-bell", the pupil pays in suffer-2110. f'tunted growth----------society pays by losing the contributions which he might have made to a dynamic democracy. 
Kentucky. First, I have attempten to picture the school background and other environmental background of the student body. This is followed by a description of how the unit was initiated in social studies groups in the school, some preliminary planning, and a few sue:gested leads into large units for grades seven, eight and nine.
(1) Some Criteria for Evaluating Units and for Selecting Experiences of High Educative Quality are listed in the Appendix of this paper, pp.
25-26. (1) college.
Generally speaking, the boys and girls are a lively, thoroughly likeable, well-bred group of young people. Some are timid and shy, but more of them are self-reliant or even aggressive. The Student Council, the School Patrol, and the Girls Service Club are the school organizations which give valuable training in group activity and provide a normal outlet for the general tendency to self-assertion which is a powerful force during the adolescent period.
The student body is generous in its response to organized charity, but is somewhat smug :i.n its attitude toward individuals less fortunate than themselves, even in their own school. The snobbery of social clubs ----------outside the school ----------is felt to some extent in the school.
Churches----Protestant, Catholic and Jewish----exert a powerful influence on conduct, and are acting as leavening agents in the cre- 
(1) Loans from tr.e school library are usually made on 8 day-by-day basis.
Loans from the Public Library are usually for six weeks. Lest June a unit "{ms initiated at F:tghland 17i11ic11 1"ill probHbly 1;iJhen V'G finally learned that the date set for the visit, July 31 and August 1, would be during the vBcR.tion period, we he.d less than two 'weeks cf school remaining in the term. 1,'[ith all the 03t2.ils incidenta.l to closing a term of school 8.nd the fect th2.t before the groups met again in the fall term of school a reorgo.l1izatiol1 of cle S6es \V'ouldhave been made and possibly teachers 'o'Jould hElve bee·n chf'nged, t 11 e Social Studj.es Department decided t.o a~!lov: classes to initis.te units and ple.n '."The.t they would do, if they had he.d t:ime to do it, and tJ1en when they returned in the fpll, after having see11 tl-}e Freedcr.1 'I'rain, they \"'ould procede with their phns. Enthusis.Sr:l. ',l["S built up to such c. peak in the few dp,ys before Most of the pupils had bought copies (two CAnts each) of the publice.tion put out by the Amet'ict:'..n Heritage Foundation, listing and very briefly explaining each exhibit. After an exemina.tion of the highlights of the display, a concensus was reached almost at once. They 'santed to enact plays or stage a pageant for an assembly progrem or programs.
They realized thpt to keep from floundering, they would have to divide the '\jork into smaller units for study. Classes agreed th~c~t if the play or pageant v."ere being staged at once, they ~r"ould use a large fra!lle for living pictures and provide a narrative to tie the scenes together, but they reserved the right to decide definitely after the visit of the Freedom Train.
Further group discussion brought out these suggestions for how the scenes might be introduced and connected:
1. In the background, show the Freedom Train. A lone; line of people are \{Fl.iting to get on it. They are talking -------2. A re~der might stand on one side of a fraIlle in vlhich th.e living pictures would be displayed. He vi"ould read a poem or some kind of description which would tie the scenes together as pert of Our Heritage of Freedom.
3. The Goddess of Liberty might be in the dark background, high a1.:love the frame for the living pictures. When a picture is shown depicting intolerance or treachery, the spotlight might show the torch of freedom grovring dim as it is held aloft.
4.
A "Man on the street" radio interviewer might interview someone who had just visited the Freedom Train. Living pictures ":,ould illustrate their interview.
5. Some boys tl'llking about not ;-mnting to go to see the "Old Freedom Train" might change their minds after realizing what they had missed. The livi ng pictures would teach them what they would miss.
6. Some boys might think it smart to steal a couple of documents as souvenirs --------but wOClld chnnge their m:inds.
7. One of the scenes might be about Raising the Flag on Iwo Jiroa. The narrator might be one of th,' marines \lho did it, or their commanding officer.
8. A contest might be held to select the boy who could best impersonate Abe Lincoln giving the Gettysburg Address and let him repeat the address 8.5 the narrator. T]1 e scene in the frame might show Ge-f~tysburg Cemetery.
9. The scenes might all be tied together with "mood music" or with songs popular in the day in which the scene is laid.
10. Another suggestion for the Goddess of Liberty was that she should be the narrator. It was agreed that she would stand statue-like t holdir>g the Torch of Freedom, but that her voice would be either someone near her or might come from the projection room in the rear of the auditorium. Curtain is dra,m. The scene is one of Columbus and his crew planting the £leg of Spin in the Ne'.v World.
Columbusl We'll put right here the flag of Spcun, Here on this new found soil, To remind those coming after us Of our struggles nnd our toil.
The leaven of this pl1=mning for the Visit of the Freedom Train to
Louisville is almost certain to carryover into the next term of school. :.'n.1cn c12s::-~es s!'!' resumed in the fr11, it shoul,1 not tf'ke long to repeat 80T'le of this preljnin~ry ,.,12"ning. In guiding classes in tlle selection of /?, unit for study, C2.re must be taken to sre that the unit selected presents [ res! cl".allenge to the £;roup. As ste.ted before, scope D.nd seouence may be held in line, to some extent, by t~e new Curriculum Guide.
Examples of leads into larger units:
An examination of either the Original Draft of the United states Constitution or of the United Nations Charter would lead into a unit of, at least, two month's dura.tion. Here emrhasis should be on how the document Came into being and how it serves us today.
A study of the pf'.J'chment copy of the Bill of Right s or of the Declaration of Independence might lead into 8. study of groups paying lip-service to democracy. It is very likely the.t it would lead into a study of the issues of the 1948 presidential election.
A group electing to study Fr8.ncis Scott Key's manuscript copy of The star Sp8~gled Banner might be led into a study of patriotic music in general and how it could be used in staging their pag-
eant.
The study of John Peter Zenger and Freedom of the Press might be a lead into a study of Freedom of the Press in the world, today.
study of the corY of the Bay Ps%'.lm Book might lead into a study of Religious Freedom o!' it might lead into a study of communication.
A study of one of the flags displayed on the Freedom Train might lead into p fairly exhr..ustive study of many flae;s. As the unit progressed, evaluation Might be aided if the group rlanned to get out a mimeogral'hed booklet about flags and their use or about the American Flag and Its Use.
These are a few examples of units which could be used to make the symbols of freedom live. They would live because teacher-pupil planning had tre...nslat!':d pupil-purpose into understanding.
Achievement of educ1".tive purposes through the democratic process of interaction in a group situation has the advantae;e over other plans in that it prepares the learner by developing his judgment, his perseverence, his initiative and through it his capacity for creative citizenship in a democratic society. The moral law underlying the democratic way of life is sure to assert itself to a mind capable of critical thinking.
Part IV
In Retro spect • In Retrospect:
If the teacher has an overarching idea of what constitutes creative citizenship in a democratic world, and if he dedicf'"tes hi s whole personal and professional life to realizing the ideal, he and those with whom he comes in contact will groVl ( each according to his Oi.Vn individual caracity ) in understandings
Thet the "Deep Desire" of mankind for freedom and recognition of individual worth is as old as mankind, and that it knoVls no boundary line
That democracy is a way of life bequeathed us by our forefathers, that its price was dear, and that \~!e hold it in trust for future generati_ons
That so far in the history of man's upward climb, the democratic experiment in government has come nearest to elevating individual personality and development That our achievement in the democratic way of life does not match our ideals, and that only by constantly striving toward that ideal will v-e be enabled to see new horizons of human relationships That mistakes (in this upward climb) have been i"nevitable-------mistakes of ignorance, greed, cruelty and selfishness-----------but that in striving to understand these mistakes, the present generation can, if it will, gain victory from the defeat of past generations and cooperatively help in building the world we want to Hve in That goodwill is a mighty power, far stronger than its opposite
That if "ye do not profit from the mistl3l<es as 1,':ell as the advfmces made by our forefathers, we will not need to ask for whom the bell is tolling ~ At'[endix T}m PLACE OF SOCIAL S'I'tTDT:":S Dr 'rIS LOUISVILL3 I1JBLIC SCHOOLS Coried from : Louisville, Kentucky Public School Curriculum Bulletin, no. 8, published in 1947, pp. 1-3. Eerly in the socir:'l studies curriculum st.udy 'Progrem the teachers of Louisville evidenced their conviction th8t tbe social studies course must justify i.tself by the measure in which. it meets the needs of children and young people, by its ability to provide ornortunities for growth and development in the direction of competent citizenship, individual selfree.lization, ('nd h8p'PY, successful relations ":ith their fellow men. Accordingly, the Production Committee took as it s first job the task of determining these needs and stating theD in straight-forw8.rd language. As 8 result of extensive study, it Y.'8.S dj scovered that all of these needs could be grouped under four areas in which children and youth need to grow and develop: the physical, the intellectual, the emotiona.l, and the social. It was found, also, that the social studies program can provide many opportunities for signiftc8.nt development in all of these 8.reas except the physiC8.l. Therefore, t.he place of 'Social stu r1 ies in thA curriculum (If the Louisville schools is besed on its ability to rrovide many opportunities for gro'\'lrth 8nd development in the intellectu~'cl, emotional, end socia.l areas.
These three divi sions are made chiefly for purposes of c12sslfication 8nd reference. Actually, at any particular moment and in any particular situation there is 8 ",'hole child, an integrated organism, functioning in relation to his environment. We pre in denger of losing sight of this ;'\'ho1e child if \C'e regf'~rd the intellectual, the emotionp,l, and the 80ci&1 e.s three separate and distinct are8S or processes. Actuelly, all the life processes of humans are interrelated to a. considerable degree; malad,justment or 8.rrested grO'l,vth in one area frequently reveals itself in a modificdion or change in another area. The teacher's interest lies in the whole inoividue.l, t=md his task is to help the child or youth to gr01i;' in 811 8.reas, to eid him in using whatever potentialities and ccq::acities he has for general ecljustment.
-.
1.
The socip,l studies progre.m promotes intellectu8.1 development by providing opportunities for children and young people to Gro,," in the ability to 81"praiM the current scene critically Weigh evidence, distinguish between fact e.nd opinion, and formulate conclusions obj ectively
Investigate the nature of contemporary society Acquire work habits and basic skills that will be of help in assembling, organizing, and utilizing knowledges, facts, and materials pertaining to their problems
Recognize the essential principles of democracy
Observe the continuity of h:i.storJ r , the interaction of peoples and nations, t'mcl the p18ce of our nation in the de~Telopment of "'orld history ;;;xplore the relciion of environl!lent to civilization l"ake v8.lue jUdgments and choices continuously To take part in the basic procedure of democracy --group discussion Discover the intArdepenrJence of indiv:iduHls, communities, nations f'nd peoples Discover thet soci8.l, moral, and economic justice is to be esteemed above all things Discover thf,t di sputes betyre'en individuE'.ls, groups, and nations can be settled amicP.bly by mepns of Brbitration, discussion enc courtesy Distinguish between proragande. end truth Develop regerd for h.w aT1d duly constituted authority Discover thd citizenshir entAils obligetions and rest'onsibilities as well P. p rj ght s r"TId privileges Recognize thft m~my of the fr,rcns which >'c>ve gone intc t1~e making of the age in which "'e live had t'-le1.r beginning£' in the rast Observe thet ell races, religions, '!18tionflities, occupations, EmO economic groups !'leve M9dc recognizoble contributions to the richness of our life "stn'YA'iY OF PU~POS:S, PF.OCC'c::r:-, AFD T~SlTLT D'-.:SIRBD Ii" FOST~I}TG pnPIL PA.-q'1'I~TFATION"
H. H. Giles, TeBcher-Pupil Phnning (Kev York, PFirrer and BroG., 1941 son~ CflIT'PPIA ?r'~. C::'cLT"'(~'I'I~~G C:XPT.:?TTI;}TCr.::S mi' HIGH n;nuc, 7DF: Qur~1TTY: From. Thomas Hopk~ns, Interaction (Boston, D.C. Heath and Co., 1941), p. 218.
1. The experience must begin with and continue to grow out of the real felt needs of the pupils.
2. The experience must be managed by all of the lea""ners concerned ---pupils, teachers, p~yents ~nd others ---through a process of democratic interaction.
3. The experience mud be unifjed through evolving purroses of' pupils.
4. The experience must 8icl ee.ch individur:.l to incre8 c:e his power to make intelligent choices.
5. The experience must aid eacl; i1"dividuf..l to m~ture his 6xI;eriences by mf:king prol?:ressive improvements in the logic of such experiences.
6. The experience must incre8.se the number and variety of' interests ""~.th which each individual consciously sh1?cres wit~ others.
7. The experience must heIr 68Ch individurl build nev: f'nd refine old meanings.
8. The ext'erience must offer orrortunity for eech individu 13.1 to use an ever-incrsf sing variety of resources of leerning.
9. The experience must Fid eech individual to use e variety of learning activities compBtible with the ve.riety of resources.
10. The experienc p must, ajd eac}1 individual creatively to reconstruct end ext'And h~s best rast experience in the developing situation.
11. Tl~e experience must have some dominating properties which ch8racterize it fS 9. v:r.ole nrd vlhich usually give it p n/:',me.
12. The experience must close with a sdj sfactory emotion8.l tone for each participant.
